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This paper outlines the concept of "program" and one 
set of elements that are considered to make up the program planning 
process in agricultural extension, and an example of practical 
program planning in Rhodesia is given. Although there is a wide 
variety of meanings attached to the term "program" in adult 
education, it has been stated by Thomas (1964) that all programs 
consist of two factors: (1) the relationship between participant and 
agent (usually oral) ; and (2) a variety of relationships with a 
variety of factors in the environment, all chosen and planned by 
these two parties. Four overlapping factors suggested by Vemer 
(1964) as the basis for designing the learning experience, provide a 
simple model which could be elaborated to suit various situations and 
levels of planning: (1) determination of needs; (2) identification of 
educational goals; (3) arrangement of learning tasks; and (4) 
measurement of achievement. Each of these steps is discussed. The 
cited program in Rhodesia, in the rather isolated Gokwe district, is 
based on cotton production. The foundation of the program is close 
liaison between specialists, extension staffs and the Cooperative 
Officer, and consists of the following essentials: a program that is 
technically sound and economically attractive; close cooperation of 
Extension and Cooperative functions; locally adapted recommendations, 
simplified to the essentials; emphasis on staff training (technical 
and team work) ; annual programs of main events; and monthly work 
program prepared one month in advance from the farmer/field worker 
level upwards. (DB) 
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E3ctension prograKiao planning is difficult to describe tecause 
it is a complex process consisting of a series of tasks arranged in an 
•ordered sequence, but necessitating rearrangement and adjustment as 
programme objectives are accomplished and redefined. 

In order to give structure to the programme planning process so 
that it can be described, and studied, writers build up the steps, stages 
or elements in programme plajtining into a model. It must be remembered, 
however, that model-building is just a convenient way to clarify and 
perhaps improve the process. In real-life situations there will almost 
cejrtainly be differing emphases and a wide variation in the practical 
procedures followed. 

Three of the main problems which bedevilled extension programme 
planning in the African Tribal areas of Bhodesia during the 1960»s were: 

1. levels of knowledge and skill of the agricultural 
demonstrators initia]ly were low 

2. field staff were oriented to Master Farmer Training - 
teaching to a syllabus and not operating creatively in 
teviching farmersto solve specific problems 

3. the concept of farmer participation in all phases of the 
programme planning process was inherited frcm the U.S.A. - 
there was always considerable doubt about thu value of 
involving illiterate or sem-literate farmers in programme 
planning wit.h the exception of relati-^^e^y specific short- 
term planning* at the demonst rat or/farm ar level for learning 



Extension prograrjac p?Lanning is difficult to describe because 
it is a complex pi-ocess consisting of a series of tasks ari'anged in an 
♦ordered sequence, but necessitating rearrangement and adjustment as 
programme objectives are accomplisued and redefined. 

In order to give structure to the programme plazming process so 
that it can be described, and studied, writers build up the steps, stages 
or elements in pi*ogramrae planning into a model. It must be remembered, 
however, that model-building is just a convenient way to clarify and 
perhaps improve the process. In real-life situations there will almost 
certainly be differing emphases and a wide variation in the practical 
procedures followed. 

Three of the main problems which bedevilled extension programme 
plarming in the African Tribal areas of Rhodesia during the 1960's were: 

1. levels of. knowledge and sldll of the agricultural 
demonstrators initially were low 

2. field staff were oriented to Ma^uer Farmer Training - 
teaching to a syllabus and not operating creatively in 
teaching farmerstc solve specific problems 

3. the concept of farmer participation in all phases of the 
programme plaming process was inherited from the U.S.A. - 
there was always considerable doubt about the value of 
involving illiterate or sm-literate farmers in programme 
planning with the exception ot relatively specific short- 
term planning at the denionsfcrator/farmer level ior learning 
and action. 

This paper outlines the concept of programme and one set of 
elements which are considered to make up the programme planning process. 
Ifeitil the questions relating to fanner participation - at ;^at stages 
and in which ways - have beeai decided, the value of teaching set 
procedures of prograirjne planning in inservice staff training are limited. 
This is illustrated in one example of successful programme planning in 
Rhodesia where extension staff undertook most of the planning - resulting 
in a 'package' type programme at demonstrator/farmer level. 

The Concept of Programme: 

Thomas (1964) notes that there is a wide variety of meanings 
attached to tne term programme in adiilt Os'^ucation. 

He siiggests that a progranjne consists of a number of elements 

- order and continuity 

- a number of events or items 

- future purpose - (objectives) 

- events are related to each other. 

He goes on to point out that programme planning and programming 
are inseparable from the word programme in the literature and this 
implies activity. 

The educational value of participation by the sponsoring organisa- 
tion, agents and participants is stressed by many writers, not only in 
carrying it out, but also in planning the programme. It is suggested 
that this tends to ensure that programmes will be centred in the real 
needs of the participants. 



The stress on activity is necessaiy to ensure that what in 
fact are programme desciipticns (programme plans) \o not hecome 
inflexLhle and lose their vitality and educational value, hut are 
continuously adapted to participants. However, programmes vaiy 
consiierahly in the amount of par^-icipation hy clients in the actual 
programme planning process. 

Houle and Khowles (i960) suggest that in the various approaches 
to programme planning there are two common factors 

1. Education is a co-operative venture 

2# There are four haatc educational topicsJ 

objectives 
content 
method, and 
evaluation 

Two related developments shoixld he noted which are increasingly 
affecting ideas ahout individual learning, communication theoiy and 
programming j cybernetics and programmed instiniction* The cybernetic 
approach implies seif-regialation of activity by means of a f eedbaclc- 
control system or servo-^mechanism. (Smith and Smith I966). 

Programmed instruction is the carefixl creation of a programme 
in ci logical ordered sequence leading to the desired behaviour. The 
programmer first identifies and defines the desired changes in behaviour 
in the participants and then works backwards from these, designing the 
steps in the programme by which they can be accomplished. 

In summaiy, Thomae (1964) states that all programmes consist 
of two factors: 

1. the relationship between participant and agent 
(usually an oi»al relationship) 

2. a variety of relationships >dth a variety of factors 
in the environment all chosen and planned by these 
two parties. 



xho stross on -^ctivi^y i3 ii^^j'^^^u^j 
fact are prograraiao doscxiptions (programme plans) do not become 
inflexible and lose their vitality and educational value, but are 
continuously adapted to participants. However, programmes -aiy 
considerably in the amount of par+icipation by clients in the actual 
programme planning process. 

Houle and Khowles (i960) suggest that in the various approaches 
to programme planning there are two common factors 

1, Eiucation is a co-operative venture 

2. There are four basxo educational topics: 

objectives 
content 
method, and 
evaluation 

Two related developments should be noted which are increasingly 
affecting ideas about individual learning, communication theory and . 
programming t oybemetics and programmed instruction^ The cybernetic 
approach implies self-reg'alatian of activity by means of a feedbacK- 
ontrol system or servo-mechanism. (Smith and Smith 1966). 

FrDgrammed instruction is the careful creation of a programme 
in a logical ordered sequence leading to the desired behaviour. The 
programmer first identifies and defines the desired changes in behaviour 
in the participants and then works backwards from these, designing the 
steps in the p3X)gramme by which they can be accomplished. 

In summaiy, Thomas (1964) states that all programmes consist 
of two factors: 

1, the relationship between participant and agent 
(usually an oral relationship) 

2. a variety of relationships v/ith a variety of factors 
in the environment - all chosen and planned by these 
two parties. 

Elements in Programme Planning 

Many models have been put forward to illustrate the programme 
planning process. Most authors assume that the programme is people- 
centred and particularly that it deals with problems determined through 
the joint participation of agents, specialists and participants. It is 
also assumed that agricultural extension is essentially an educational 
process utilising non-directive methods. 

Models usually consist of elements (or steps) following each 
other in a time sequence as part of a cyclic process. The exception 
is perhaps the * campaign' approach which focusses on an important 
problem and is mounted for a pre-deterrained period of time. 

/arious authors emphasise different aspects of the programme 
planning planning process, and because of the diversity of situations 
and approaches together v/ith the complex pervasive nature of the 
subject it is difficult to suggest a simple model which will meet all 
needs. 

The four overlapping factors put forvrard by Vemer (1964) as 
the basis for designing the learning experience do rrovide a simple 
model which could be elaborated to suit various situations and levels 
of planning: 
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It DeteriTdnation of neods 

2. Identification of educational goals 

3. Arrangement of leaming tasks 
Measurement ci' achievement. 

(The first two factors have already heen considered in a previous 
paper presented to this workshop, (Smith 197l) , the other two factors 
are outlined helow) • ^ 

3* Arraacgonent of the leaming tasks 

Vemer considers the arranganent of leaming tasks 
under three headings: 

(1) The identification of specific tasks ^ each step 
in the achievement of an educational goal must he 
arranged in sequential order: from known to unknown, 
from simple to complex, etc. 

(2) Selection of the appropriate educational process - 
this involves a consideration of methods, the nature 
of the leaming task, characteristics and experience 
of the participants, abilities of the instructional 
agent, inherent efficiency of the technique, availa- 
bility of facilities and equipment, and the nature 
of the leaming process*- • - - 

(^) The selection of resources - human and material* The 
suDject matter content and learning tasks influence 
the choice and use of resources* 

4* The measurement of achievement 




The statement of goals is the basis of evaluation which 
must he built into the programme* Evaluation is not only a 
check on goal achievement, but also is a feedback to learners 
and serves as a motivation to further learning. 

Determination of needs 



2. Identificatioii of oduoatioual goals 
3* Arrangement of learning tasks 

4» Measurement of achievement. 

(The first two factors havo already "been considered in a previous 
paper presented to this workshop, (Smith 197l) , the other two factors 
are outlined telow) . 

3. Arrangement of the loaming tasks 

Vemer considers the arrangement of loaming tasks 
un:,ar three headings: 

(1) The identification of specific tasks - each step 
in the achievement of an educational goal must te 
arranged in sequential order: from kno\m to unknown, 
from simple to complex, etc. 

(2) Selection of the ap'propriate educational process - 
this involves a consideration of methods, the nature 
of the learning task, characteristics and experience 
of the participant ;? abilities of the instructional 
agent, inherent eificiency of the technique, availa- 
bility of facilities and equipment, and the nature 
of the learning process." • 

(3) The selection of resources - human and material* The 
suoject matter content and learning tasks influence 
the choice and use of resource^* 

4» The m easurement of achievement 

The statement of goals is the "basis of evaluation lAich 
must he huilt into the programme* Evaluation is not only a 
check on goal achievement, hut also is a feedback to leamers 
and serves as a motivation to further learning. 

Determination of needs 

This element may he broken down into several suh-steps: fact 
collection, situation analysis and identification of problems. These 
sub-steps may be undortalccn in a more or less cursoiy assessment of 
the situation or a detailed survey may be carried out over a period 
of time. 

A simple method of determining the kinds of facts needed is 
to focus on problems (bottlcaiecks to agricultural extension and 
improved productivity) , groups - formal and informal and leaders in 
the area* This will assist in selecting and involving participants 
in the programme. 

The fieldworicer may undertake this type of survey in the form 
of a booklet /questionnaire "Do you know your area"* The Extension 
Officer should undertake more comprehensive fact collection, mapping 
and contact with specialists. 

The doteimination of problems and the ranking of priorities 
may involve fanners (particularly if there ir a local extension 
committee), but must involve the relevant specxalierts* This is 
necessary because the identification of the real problems in the 
situation, their causes and solutions are often beyond the abilities 
of the local fieldwoiker or district extension officer* 
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Identification of £ducat5.o n al Goals • 

The identification of educational goals (or 
objectives) involves problem-solving to determine possible 
solutions. Much of the literature on programme planning* 
suggests that the people concerned should be involved in 
problem-solving - solutions may come from the people 
themselves, and in setting the relevant educational objectives 
based on the solutions - people are motivated to the adoption 
of practices they have participated in deciding; upon* 

Problem-solving which may be undertaken jointly with 
the people- and specialists, involves a series of sub-steps 
including:- 

Problem definition*. 

Suggesting possible solutions. 

Judging possible solutions for feasibility* 

Selection of practical viable solutions. 

Miller (1964) and Osborne (1961) describe the problem- 
solving process. Osborne also describes problem-solving techniques, 
including 'brain, storming' and Zahn (l966)describes the 
implications of creativity research in adult education programmes. 

Arrangement of Learning ^asks . 

In extension programming the arrangement of learning tasks 
is usually incorporated into a plan of work \7hich also includes 
staff training and other activities which are not strictly ] 
educational in nature, e.g., organisatipn of supplies and 

services, etc. j 

Kelsey and Hearne (1965) describe a plan of work as an | 

outline of activities so arranged as to enable efficient execution | 

of the ent ire programme > It answers the questions how, where, | 

when, and oy v^hom the work is to be done, - I 



k calendar of work is a plan df work arranged chronologically. 
Such a calendar of work may be made out in skeleton form for a 



objectives) involves probiera-solvin;^ to determine possible 
solutions. Much of the litercture on programme /planning 
suggests that the people concerned should be involved in 
problem-solving - solutions niay come from the people 
themselves, and in setiiing the relevant educational objectives 
based on the solutions - peonle are motivated to the adoption 
of practices they have participated in decidincj upon* 

Problem-solving which may be undertaken jointly vith 
the people and specialists, involves a series of sub-steps 
including:- 

Problem definition-. 

Suggesting possible solutions* 

Judging possible solutions for feasibility. 

Selection of praci;ical viable solutions. 

Miller (1564) and Osborne (1961) describe the problem- 
solving pro^-^ess. Osborne also describes problem-solving techniques, 
including 'Irain. storming' and Zvhn (l966)describes the 
implications of creativity research in adult education progrr.mmes. 

Arrangement of Learnin/y basics . 

In extension programming the arrangement of learning tasks 
is usually incorporated into a plan of work \:hiuh also includes 
staff training and other activities which are not strictly 
educational in nature, e.g., organisation of supplies and 
services, etc. 

Kelsey and Hearne (I965) describe a plan of work as an 
outline of activities so arranged as to en-^bl e efficient execution 
of the entire programme . It answers the (juestions how, -inhere, 
v;hen, and by whom the work is to be -one. 

A calendar of work is a plan df work arranged chronologically. 
Such a calendar of work may be made out in skeleton form for a 
year or more in advance, placing the important events under each 
month. This may be accompanied by a detailed calendar of specific 
dates continuously in preparation three months in advance. 
Seasons of work and habits of work may make it desirable to 
prepare a calendar of work quarterly. 

They state that the action planned must include 

(a) People to be reached, 
fb) Goals, dates, and places. 

(c) Teaching procedures to be followed. 

(d) Duties, training and recognition of volunteer 

leaders. • 

e) Part to be played by extension personnel. 

f ) Part to be played by other agencies, 
(g) Plans for measuring results. 

Successful execution of the plan depends upon purposeful 
effort and necessary support in implementing each step in the 
correct sequence, bearing in mind the need for flexibility to 
•cope with changed circumstances or unforeseen difficulties. 

The U.S.D.A. (1962) gives some practical suggestions for 
execution of the plan 01 work: 

The first requirement for successful programme action 
is sound technic^ knowledge on the part of the agent. The 
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second is the use of teaching methods suited to the 
subject matter and to the people involved. 

The value of advance planning of er.ch programme 
activity cannot be over-estimuted . This includes making 
sure that all involved knou their respvftsibilities and 
ho;.- to carry them out - advance preparation of teaching 
aids, checking on supplies and equipment to assure their 
availability well in advance of the time they are needed, 
and special efforts to make each activity ?. useful learning 
experience for all participants. 
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Th^ Measurement of j>ohievement - Evaluation . 

In many countries there has apparently been little 
progress in assessing the extent to 'which both agricultural 
extension programmes and participants h?.ve achieved objectives* 

Part of the problem is duc, to the general lack of care- 
fully devised programme objectives, the superficial approach 
to programme planning and the fact that evaluation has been 
neglected by administrators and others due to lack of time and 
resources to carry it out, together with the assumption that 
past programmes have been satisfactory* 

Evaluation is a process of measuring ho-., well a programme 
has succeeded in achieving its objectives* 

Some of the functions of evaluation are:- 

To assess the eff ecti\-enes3 of instruction 

in relation to the specific educational objectives* 

To analyse the suitability of content in relation 
to the specific educational objectives* 

To determine whether or not the time, energy and 
money expended in planning and conducting 
programme produce results sufficient to 
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Th<» Measurement of i>chievement - Evaluation . 

In many countries there has apparently been little 
progress in assessing the extent to \.'hich both agrir-xltural 
extension programmes and participants have achieved objectives. 

Part of the problem is due to the general lack of care- 
fully devised programme objectives, the superficial approach 
to programme planning and the fact that evaluation has been 
neglected by administrators and others due to lack of time and 
resources to carry it out> together with the assumption that 
past programmes huve been satisfactory. 

Evaluation is a process of measuring ho*., well a programme 
has succeeded in achieving its objectives. 

Some of the functions of evaluation are;- 

To assess the eff ecti-veness of instruction 

in relation to the specific educational objectives. 

To analyse the suitability of content in relation 
to the specific educational objectives. 

To determine whether or not the time, energy and 
money expended in planning and conducting 
programTies produce results sufficient to 
justify the expenditures. 

To measure the extent to \,hich the prcgramine is 
meeting the' needs of the participants involved. 

The evaluation task involves four questions (adapted 
from Unesco EJ)/JS/l35)^ 

1. V/hat is to be evaluated, v;hy and how? 

2. \fhich indicators are to be used for measuring 

progress? 

5. Kow and when to collect measurement data? 
4. Who will undertake evaluation tasks? 

Di Franco (i960 and 1965) makes the point that a major 
evaluation problem is thab many practitioners engaged in adult 
education are reluctant to expose their prograiwnes (particularly 
to outside evaluators) for fear of incurring adverse criticism. 

He suggests a 'systems* or 'action-researca' approach to 
evaluation - \7here the purpose of evaluation is to bring about 
practical improvements in the programme. This type of regular 
evaluation should l>e a fundamental element of constructive 
programmes . 



Di Franco points out the need tc distinguish 

!v^?,!!^?^''^^^^^^^''^^^'^" ^^osi:ar^..e improvement and 
oZlT,, ^^f'^^ .- l^he latter are designed to assess the 
overall impact of a progracne over a period of time and 
are often polHically motivated. 

It frequently occurs that ongoing operational 

a^d^Z"" ^"'^ f °^ programme objectives 

and thus appear to indicate poor overall impact over a 
period of time. Such an assessment could lead to programme 

„n^o +'^!;^^ was found to be the position in a series of studies 
undertaken m the early 1960s of agricultural extension 
programmes started in various Latin American countries in the 
1950s. It v;as, therefore, decided to institute a type of 
programme evaluation termed 'analytical studies' to locate 
^vhy a programme had not been able to ?.chieve its Original 
Objectives and to determine ho« it could be imT,roved: ?t 
vas carefully explained to practitioners that the aim was to 
strengthen, not to undermine the programme. 

In. technique was the use of a questionnaire to 

locate faults and weaknesses (i.e., determine the efficiency) 

^"2 systems, leading on to their subsequent 
Tf^J.lT term aim was to build up an attitude 

of auto-evaluation- in the organisation itself. This was done 
by stressing that evaluation is an immediately useful device 

iri^?Kfr%^'"^''°vT"*' "^^'^ objectives are clarified 

in realistic terms before evaluation is commenced , it is a 
defence mechanism for the programme against over-ambitious 
expectations from outside. 

thpcp J" ^^l""^ ''''^ programme planning committees, 

iio^^«^^I! the function of co-operatively planning extension 
programmes including evaluation of the programme and the 
planning process followed. Pesson (1966) and Raudabaugh (l9i3) 
discuss the organisation and development of these committees. 

In the cyclic model the evaluation step leads back to 
programme objectives and replanning in the light of experience. 
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It frequently occurs that ongoing operational 
programmes fall short of initial stated progranune objectives 
and thus appear to indicate poor overall impact over a 
period of time. Such an assessment could lead to programme 
curtailment. 

This was found to be the position in a series of studies 
undertaken in the early 1960s of agricultural extension 
progr^immes started in various Latin American countries in the 
1950s. It was, therefore, decided io institute a type of 
programme evaluation termed 'analytical studies* to locate 
why a programme had not been able to achieve its original 
objectives and to determine hoy/ it could be improved. It 
was carefully explained to practitioners that the aim was to 
strengthen, not to undermine the progr-cmme. 

The basic technique wns the use of a questionnaire to 
locate faults and weaknesses (i.e., determine the efficiency) 
of individuals and systems, leading on to their subsequent 
rectification. The long term aim was to build up an attitude 
of *auto-evaluation' in the organisation itself. This was done 
by stressing that evaluation is an immediately useful device 
for programme improvement, and, when objectives are clarified 
in realistic terms before evaluation is commenced, it is a 
defence mechanism for the programme against over-ambitious 
expectations from outside. 

In the USA \vhere there are progr^.mme planning committees," 
these have the function of co-operatively planning extension 
programmes including evaluation of the programme and the 
planning process followed. Pesson (1966) and Raudabaugh (l9^5) 
discuss the organisation and development of these committees. 

In the cyclic model the evaluation step leads back to 
programme objectives and replanning in the light of experience. 

Planning the Work - An Example from Rhodesia . 

The most successful example of practical programme 
planning in the African tribal areas of Rhodesia comes from the 
rather isolated Gokwe district and is based on cotton production. 

The programme was commenced in I965 by M.G. Reid-*<- 
the Group Officer, when demonstration plots of cotton were 
planted - the area now produces several million pounds of seed 
cotton annually. 

The foundation on which programme planning is based is 
close liaison between specialists, extension staff angl the 
Co-operat 've Officer . 

Before the start of each new agricultural season all 
extension staff meet at an annual conference to discuss the 
programme (policy) for the coming year. 



^ The author wishes to acknowledge several 
unpublished papers by Mr. M.G. Reld , and discussions, 
on which this section of the paper is br.sed. 
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A 'ten-point' plan of the most important facts is 
put forward and discussed on each crop, livestock and 
economics. These 'ten-point plans' are then "bound 
together as a booklet which is a quick reference source 
complete with current prices, * costs/ sources of supply., etc. 
All information is related to local conditions. 

The booklet is compiled locally each year. The conten-^*^ 
are thoroughly discussed by small vvorkshop groups. Old 
copies of the booklet are destroyed. 

In this way all staff become thoroughly familiar with 
the programme and recommendations for the coming season. 
They can then approach their work and problems with great 
conf id-ence . 

The annual conference is also used as a morale-booster, 
for discussion of problems and to meet senior administrative staff. 

In addition to the annual conference an annual tour for 
staff is organised to broaden knowledge and stimulate interest, 
and there is also periodical technical training and revision 
of extension methods. 

The aim and the result of this staff training is a team of 
enthusiastic and capable workers. 

Initially Test Demonstration plots were used to introduce 
cotton as a c^sh crop to farmers. ^Seedj fertiliser, pesticides 
and other cash risks were borne by the Department; land and 
labour were provided by the farmer, with all returns going to 
the'farmer> 
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Most farmer training is carfied'out in the field -during 
the actual growing season. This reciuires good orgc;nisation 
and deliberate effort by the demonstrators to get around their 
areas. Meetings, field days, discussion groups, visits to 
and talks by outstanding farmers are extension methods which 
are used as often as possible, but are not allowed to clash 
with busy work neTiods. ' _ ' ------ 
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economics. These 'ten-point plans' are then bound 
together as a booklet which is a quick reference source 
complete current prices, ^ costs,* sources of supply, etc. 

All information is related to local conditions. 

The booklet is compiled locally e?.oh year. The contents 
are thoroughly discussed by small workshop groups. Old 
copies of the booklet are destroyed. 

In this way all staff become thoroughly familiar vath 
the programme and recommendations for the coming season. 
They can then approach ^their work and problems vath great 
confidence. 

The annual conference is also used as a morale-booster, 
for discussion of problems and to meet senior administrative staff, 

In addition to the annual conference an annual tour for 
staff is organised to broaden knowledge and stimulate interest, 
and there is also periodical bechaical training and revision 
of extension methods. 

The aim and the result of this staff training is a team of 
enthusiastic and capable workers. 

Initially Test Demonstration plots vjere used to introduce 
cotton as a c^sh crop to farmers. -Seed, fertiliser, pesticides 
and other cash risks were borne by the Department; • land a»d 
labour were provided by the farmer, v^ith all returns goirg to 
the* f armerj. 

Most farmer training is carfied'out in the field -du-ring 
the actual growing season. This requires good orgs;nisation 
and deliberate effort by the demonstrators to get around their 
areas. Meetings, ' field days, discussion groups, visits to 
and talks by outstanding farmers are extension methods which 
are used as often as possible, but are not allowed to clash 
with busy work periods. 

Staff work is org.^nised into an annual programme and a 
monthly programme . 

The arnual programme consists of a calendar of the main 
activities, the dates of which are planned a year in advance. 

The monthly programme is made up by each demonstrator 
on a monthly work sheet a month in advance, and is based on a 
daily diary. The monthly programme is. built from the farmers 
and-field workers iipwards --senior staff (Supervisors ana 
Agricultural Officers) then plan their monthly programmes 
from the commitments in their demonstrators' monthly programmes. 

This approach ihvblving'a sizable staff of field workers 
working with peasant farmers over a large area consists of the 
following essentials:*- 

1. A programme which is technically sound 

and economically attractive. 

2. Close co-ordination .Of Exisaeion ajad 

Co-operative functions. 



3. 



Locally adapted recommendations - simplified 
to the essentials. 
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4. Emphasis on staff training - technical and 

team work. 

5. Annual programme of main evonio. 

6. Monthly work programme prepared one month in 

advance and planned from the farmsr/field 
worker level upwards. 



CONCLUSION. 

hv 3 fitting conclusion to this paper 

dLtinlnfhP i in' ^" programme planning where craftsmanship 
^inciifna'rlra^d':.'''' °' — 

"great program* are o. source of 
Ooy m heaven, whore perhaps alone they find some 
permanence". 
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6. Monthly work progranine prepared ono isonth in 
advance and planned from the farmer/field 
worker level upwards. 

CONCLUSIf . 

Thomas (1964) provides a fitting conolusion to this paper 
by stating that it is in programme planning where craftsmanship 
distinguishes the able or great adult educator from the mere 
lunotionary, and:- 

"great progrcmt? are v. source of 
joy in heaven, whore perhaps alone they find some 
permanence". 



REFERMCES 

Di FRANCO, J. and ARCE, A.M. (i960). Study of s'l^tsnsion Service of 

El Salvador . Inter -American Institute of Agricultural Sciences, 

Turrialba, Costa Rica. 

^^f °SAni* i^^^ll J'^^' Evaluation of Rural Extension Prograrames' 
• w IT' I The Evaluation of Functlon p.l Literacy Pro.iects. Unesco 
Workshop. Repo^ University of London, Institute of Education. ^9-72'. 

HOULE, C. and KNOWLES, Malcolm. (196O). -Conceptual Bases of Programme 

Planning- Unpublished Paper. 5-8. Cited by THOMAS, A.M. in JENSEN et al. 
Adult Education - outlines of an emerging field of University StnHy. 

AEA of the USA. I964. 

KELSEY, L.D. and HEARNE, C.C. (1965). Co-operative Exto p.^inn Wn^^lr. 

Comstook, New York. 

JJILLER, Harry L. (1964). Teaching and Learning in Adult Education . 

Macmillan, New York. 

OSBORN, Alex, F. (1961) . Applied Imagination. Principles of Creative 
Thinking . New York, Scribner. ' 

FESSON, L.L. (1966). 'Extension Programme Planning with Participation 

of Clientele- in SANDERS et al. The Co-operative Exten si on Service . 

Prentice Hall, Eaglewood Cliffs, n'.T. 

RAUDABAUGH, J.N.. (1963). Guidelines for County Extension Programme ' 
Developme nt and Evaluation . Federal Extension Service. 

USDA. E.R. and T-55. Feb.1965. 

SMITH, Karl, U. and SMITH, Margaret Foltz. (1966). Cybernetioal 
Principles of Lear ning and Eduoational Design . Holt, Rinehart 

and Winston, New York. 

THOIklAS, AAl. (1964). -The Concept of prograraw in adult education' in 
JENSEN et al. Adult Education - outlines of an emerging field of 
University Study . AEA of the USA. 241-269. 

UNESCO (ED/ws/155). Evaluation of Experimental Literacy Pro.jk'fcs . — ^--.^ 
Manual on Adult and Youth Education. Undated. ERIC Cfetringhonse 

VERNER, C, and BOOTH, A. (1964). Adult Education . Centre fee App^JLed 

, , Research in Education, InlW 1 5 1973 

ZAHW, Jane, C. (1966). Creativity Research and its Implicatic n for Adult 

Education. Centre for the Study of Liberal Education f oi i^]Adiiit KUucadon 

Boston University. 



